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ABSTRACT 

 

Classroom support has been hypothesized to facilitate academic achievement. Teachers and 

classmates play a critical role in facilitating adequate classroom support systems. The main 

aim of the study was to investigate the impact of classroom support on students’ subjective 

wellbeing within three Colleges of Education institutions in Ghana. A cross-sectional survey 

design was employed where three Colleges of Education institutions were selected for the 

study. Participant for this study were students who reported on the support they had received 

from both their teachers and classmates. A proportionate stratified sampling procedure was 

used to select 145 students from the three selected institutions. A multidimensional scale for 

measuring teacher and classmate support was used to solicit data from the participants. Data 

on the first objective were analysed using descriptive statistics, specifically, mean and 

standard deviation whereas data on objective two were analysed using simple linear 

regression. Findings of the study showed that teacher and peer support within the Colleges of 

Education institutions sampled were academic and social in nature. Further, findings also 

revealed that classroom support was a significant predictor of students’ subjective wellbeing. 

The study recommends that the College of Education tutors should maintain the attitude of 

rendering academic and social support to students for the purposes of scaffolding students’ 

development. 

   

Keywords: Well-being, classroom support, academic engagement, transition and 

achievement 

 

1.0 INTRODUCTION 

 

The transition from secondary to tertiary education is considered to be a source of 

considerable stress for students (Dyson & Renk, 2006). Not only do they have to create new 

social networks, they are also expected to modify their existing relationships with family and 

friends, and adopt new study patterns (Coninck, Matthijs & Luyten, 2019). Many students 

may have to learn how to live independently, which entails budgeting their time and money. 

Literature has shown that students who fail to adapt are more likely to drop out of university 

than those who adjust well (Parker, Summerfeldt, Hogan, & Majeski, 2004).  Most 

researchers and practitioners would agree that classroom support is an important factor in 

learning and academic success for students of all ages. Research examining student beliefs 

and behaviours in classroom contexts has produced findings that support this view and 
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suggests that students with greater perceptions of support from various sources, such as peers 

and instructors, generally have less distress and higher levels of academic engagement and 

achievement (Anderman 2003; Buhs 2005). 

 

Students’ need for relatedness or belongingness is defined as the extent to which students feel 

accepted and supported by teachers and peers, especially at the college level as students often 

face the need to form and maintain new relationships while transitioning from high school to 

college (Pittman & Richmond 2008). The majority of belonging studies at the college level 

has focused attention on the campus community and promoting belongingness among 

minority students especially in developed economies such as the United States of America 

and the United Kingdom (e.g., Castellanos & Jones 2003; Nunez 2009; Strayhorn & Saddler 

2009; Walton & Cohen 2007). However, Strayhorn (2012) suggests that belonging beliefs 

which come from support from friends and instructors are context-dependent, such that sense 

of belonging in a particular context (e.g., department, classroom) has the greatest influence 

on outcomes (e.g., adjustment, well-being and achievement) in that area. The classroom is 

often the centre of students’ academic experience and as such, warrants more empirical 

investigation. 

 

Many students interact very well with tutors during their college stay period and the salience 

of lecturer-student relationships to the academic success has been highlighted in studies 

(Coninck, Matthijs & Luyten, 2019; Zumbrunn, McKim, Buhs & Hawley, 2014). In contrast 

to students who voluntarily withdrew from college institutions, persistent students reported 

more interaction with lecturers and rated their instructors higher in the areas of concern for 

student development and teaching (Zumbrunn, McKim, Buhs & Hawley, 2014). Students 

also spend much of their time with peers (especially, classmates) in college and these 

relationships can play an important role in retention and success. Students who get supports 

from peers in most academic settings are reported to have less academic and social struggles 

(Pittman and Richmond 2008). The quality of the relationship with one’s lecturers and 

classmates’ has been found to impact well-being (Wintre & Yaffe, 2000). Since the concept 

of social support was first proposed in the academic literature, the discussion about the 

relationship between social support and subjective well-being has largely been recognized 

both in developed and developing countries. 

 

In Ghana, the issue of classroom support and academic quality has also been a subject under 

discussion and investigation (Borti, 2015). The country is made of the youthful population 

out of which many are pursuing higher education (GSS, 2010). Hence it is only prudent that 

the classroom quality and well-being of the youth are of concern to researchers and other 

stakeholders of education. In an attempt to provide good education, many factors have been 

identified as being responsible for the falling standard of education. Among such factors are 

the issues of the classroom environment and the well-being of students. Contingent on the 

foregoing background, this current study, therefore, sought to explore classroom support and 

the subjective well-being of College of Education students. In the context of higher 

education, subjective well-being has been associated with important outcomes such as 

educational aspirations, academic engagement, class attendance, educational track/choice of 

field of study, and academic achievement, and dropout (Chambel & Curral 2005; Nickerson 

et al. 2011; Salmela-Aro & Tuominen- Soini 2010). Hence, promoting college students’ 

subjective well-being is an important outcome in itself, and also important for academic and 
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professional success. Given the relevance of subjective well-being as stated above, it 

becomes important to better understand the variables that promote college students’ 

subjective well-being. Global School-based Health Survey (GSHS) in Ghana indicated that 

over 80% of adolescents’ reported experiences such as feeling worried, feeling sad and 

hopeless, and feeling lonely in classrooms of schools which in turn had a negative effect on 

their daily life activities (Owusu, 2008). The psychosocial needs of college students 

especially play a critical role in their school and general life endeavours.  

 

Several studies in western jurisdictions (i.e. developed countries) have demonstrated that 

school social support (i.e. lecturer support and classmates support) has a positive effect on 

adolescents’ health and subjective wellbeing (Gini, Carli, & Pozzoli, 2009; Lindsey, Joe, & 

Nebbitt, 2010). However, in developing country like Ghana, there appears to be a paucity of 

empirical information regarding classroom support (i.e, Tutors/lecturers support and 

classmates support) on the subjective well-being of Colleges of Education students. This is 

probably so because most researchers have focused much attention on issues such as; social 

support and stress impact on academic performance (Glozah & Pevalin, 2014), academic 

stress and psychological well-being of senior high school students (Duncan-Williams, 2015), 

marriage and subjective well-being (Addai, Opoku-Agyeman & Amanfu, 2015), the 

adolescent meaning of health and well-being (Glozah, 2015), predictors of subjective well-

being among older Ghanaians (Calys-Tagoe et al., 2014), classroom quality of preschoolers 

(McCoy & Wolf, 2018) and challenges in Ghana classrooms (Borti, 2015). Clearly, the above 

studies show that subjective well-being and classroom support has been looked at 

independently, however, the two variables, that is classroom support and subjective well-

being of college students have not been studied jointly. 

 

2.0 LITERATURE REVIEW 

 

The theoretical underpinning of this study is a developmental ecological theory by Anderson 

and Mohr (2003). The theory preaches that adolescents do not simply develop within 

contexts, but rather, they interact with and are impacted by the environment in which they are 

situated. In other words, according to this perspective, the manner in which adolescents 

develop is the result of inseparable interactions between the adolescent, caregivers, and 

environmental factors. Put simply, throughout development, adolescents encounter a variety 

of different stimuli that can serve to either enhance or hinder developmentally-relevant 

competencies (Anderson & Mohr, 2003). Environments characterized by caring and 

supportive interpersonal relationships with recognizable norms, values, and goals are 

considered functional communities. Serving as a functional community may be critical to 

schools fulfilling their purpose of enhancing students’ developmental capabilities. One such 

avenue through which to achieve this goal would be to facilitate caring and supportive 

relationships in schools. 

 

In the literature, subjective well-being (SWB) has been conceptualized as the scientific term 

for happiness. While “happiness” is subject to many different interpretations, SWB refers to 

the global experience of positive reactions to one’s life (Diener & Diener, 1994). This higher-

order construct can be broken down into three correlated, yet separate components including 

affective and cognitive judgements. Namely, SWB is thought to be comprised of cognitive 

appraisals of one’s life as a whole (i.e., one has a good life), as well as a ratio of the ideally 
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high level of positive affect to the ideally low level of negative affect (Diener & Diener, 

1995). The combination of these units appears to not only predict positive development but 

also serves as a factor that enhances and maintains optimal functioning (Park, 2004). 

Composite measures of SWB are typically comprised of the three aforementioned 

components (life satisfaction, positive affect, negative affect). Life satisfaction is sometimes 

examined in isolation due to findings that indicated that it does transcend beyond evaluations 

of the current moment (Diener & Diener, 1996), influence behaviour change (Lewinsohn, 

Redner, & Seeley, 1991), and remain relatively free of social desirability bias (Diener & 

Diener, 1994). Empirical evidence provides support for the link between classroom support 

relationships and students’ well-being. Siddall et al. (2013) investigated the relationship 

between school-related social support (i.e., peer support for learning, and teacher-student 

relationships) and middle school students’ satisfaction with life and discovered that social 

support was associated with subjective well-being (i.e., global life satisfaction). Again, in a 

different study, Liu, Mei, Tian, and Huebner (2016) discovered that teacher and classmate 

support variables were identified as unique predictors of students’ subjective well-being. 

Furthermore, a longitudinal study by Stiglbauer, Gnambs, Gamsjäger, and Batinic (2013) also 

provided support for a more dynamic relationship between social support and the SWB of 

students. Studies as highlighted above seem to point to fruitful classroom interaction as one 

of the relevant ingredients for education quality. Hence the need for contemporary 

investigation on the status of classroom support and its impacts on the subjective wellbeing of 

college students. 

 

3.0 OBJECTIVES OF THE STUDY  

 

The overall aim of the study was to explore classroom support and college of education 

students’ subjective well-being. Specifically, the study sought to examine: 

 

1. Nature of classroom support (i.e. teacher support and classmates supports) within 

Colleges of Education in Ghana. 

2. Impact of classroom support on the subjective well-being of students. 

 

4.0 METHOD 

 

4.1 Design 

 

A cross-sectional survey design was employed for the conduct of this study. The idea behind 

the choice of this design was that the researchers desired to dig into and report the state of the 

art knowledge on classroom support and subjective well-being of Colleges of Education 

students in Ghana (Amedahe, 2002). This particular design also allowed for the use of a large 

number of respondents and statistical analysis. 

 

4.2 Participants 

 

The study targeted students within three Colleges of Education institutions within the Central 

Region of Ghana (names withheld for ethical purposes). The study population were estimated 

to be 15000 and based on the stated population, 375 was deemed as an appropriate 

representation of the population according to the Krejcie and Morgan (1970) computation of 
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sample size. However, due to the covid-19 pandemic second wave situation, only 145 

students were contacted and used. In coming up with the stated sample, a multi-stage 

sampling procedure was used to select the students from the three selected colleges to serve 

as respondents of the study. In the first stage, a purposive sampling procedure was used to 

select the colleges and in the second stage, a stratified sampling procedure was used to select 

students from the various institutions. 

 

4.3 Measures 

 

A multidimensional scale for measuring teacher and classmate supports that was developed 

by Torsheim, Word and Samdal (2000) was adapted and used. The first dimension, that is, 

the teacher support dimension has four items with a Cronbach Alpha index of .77. The 

second dimension which measures classmate support also has four items with a Cronbach 

Alpha index of .75. All the eight items of the scale were positively worded. The second 

instrument that was adapted and used was the subjective well-being scale developed by 

Longo et al., (2017). The well-being scale had 14 number of items with a Cronbach Alpha 

index of .88. The instrument was pilot-tested and the items were fine-tuned.  

 

4.4 Data Collection Approach 

 

The researchers sought ethical clearance from the ethical protocols that were duly adhered to 

after a panel of experts in Measurement and Evaluation has gone through the entire 

manuscript including the instrument for purposes of content validation. First of all, the 

introductory letter was given to the Principals of the colleges. Secondly, respondents were 

assured of confidentiality and anonymity before, during and after the study. The researchers 

made use of six weeks for the data collection exercise. 

 

After the data collection exercise, data to answer the first research objectives were analysed 

using descriptive statistics, specifically, means and standard deviation. However, data to 

answer the second objective was analysed using simple linear regression.  

 

5.0 RESULTS 

 

5.1 Nature of classroom support. 

 

The foregoing objective sought to explore the nature of classroom support in the selected 

Colleges of Education. Classroom support construct was measured using ‘Teacher and 

Classmate support scale. The scale was a four-point Likert type, for interpretation purposes, 

this study considered the standard mean score as 2.5. The summary of the results is shown in 

Table 1. 

 

Table 1- Classroom support 

 

Statements M SD 

Teacher Support-------------------------------------------------------- ---- ---- 
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Our teachers treat us fairly. 3.4 .56 

When I need extra help I do get it from my teachers. 3.3 .67 

My teachers are interested in me as a person. 3.0 .90 

Our teachers are nice and friendly when it comes to helping 

them solve an academic challenge. 

3.4 .70 

Classmate Support-----------------------------------------------------

- 

----- ----- 

The students in my class enjoy being together. 3.4 .65 

Most of the students in my class are kind and helpful. 3.3 .67 

Other students accept me as I am and extend helping hand 

whenever I need. 

3.3 .68 

When a classmate is unhappy due to academic frustrations, 

other students comfort him or her. 

3.0 .90 

Mean of Means/Average SD 3.3 .72 

 

Results from Table 1 showed that students received support from both classmates and 

teachers. Regarding support from teachers, respondents agreed to several items that form the 

teacher support scale. For example, respondents agreed (M = 3.4, SD = .56) that their 

teachers are fair in terms of how they treat them. The foregoing support appears to be more 

social than academic since fairness as indicated in the item was in reference to the totality of 

how teachers interact with them. Again, respondents indicated (M = 3.4, SD = .70) that their 

teachers are nice and friendly when they consult them on any academic challenge. 

Respondents also concerted (M = 3.3, SD = .67) to the fact that when they need extra help 

from teachers they do get it. Moreover, respondents agreed (M = 3.0, SD = .90) that their 

teachers have them at heart when it comes to classroom support.  

 

With respect to support provided by classmates, respondents agreed (M = 3.4, SD = .65) that 

they are normally together as friends and they enjoy being together. Adding to the above, 

respondents agreed (M = 3.3, SD = .67) that most of their classmates are kind and helpful 

when it comes to addressing academic challenges at their level. Indicating social support in 

the class, respondents agreed (M = 3.0, SD = .90) that when a classmate is unhappy due to 

academic frustrations, other students comfort him or her. Clearly, results have shown that 

teacher and peer support are academic and social in nature. This may have unique 

implications on students subjective wellbeing. 

 

5.2 Impact of classroom support on the subjective well-being of students. 

           

The objective was to ascertain the impact of classroom support on the subjective-wellbeing of 

students. Classroom support construct was measured using the ‘Teacher-classmate support’ 

scale while students subjective wellbeing was also measured using subjective wellbeing 

scale. 

 

 

http://www.ijrehc.com/


International Journal of Research in Education Humanities and Commerce  

Volume 02, Issue 02 " March - April 2021" 

 

 

www.ijrehc.com                               Copyright © IJREHC 2021, All right reserved Page 58 
 

Table 3- Regression analysis of classroom support and subjective-wellbeing. 

 

 Unstandardized 

Coefficient 

 Standardized 

coefficient 

  

 

Model 

 

B 

Std   

Error 

 

Beta 

 

t 

 

Sig. 

1 (Constant) 18.754 2.894  6.480 .001 

C.Support 1.095 .110 .641 9.977 .001 

 

The purpose of the study was to investigate the impact of classroom support on students 

subjective well-being. In line with this, results show that the model was significant F (1, 143) 

= 99.54, p= 001, R2= .410. This is to say that the level of support that an individual student 

receives in class is an important predictor of student subjective wellbeing. Further analysis of 

the data showed that a “one-unit increase in-classroom support received by students leads to 

1.095 increase in students subjective wellbeing”. This means that as classroom support 

improves at least by a unit, the student's wellbeing which is a relevant psychological state for 

better performance also increases by 1.095 unit. In a nutshell, adequate classroom support 

edges the good psychological state of the learners which subsequently may lead to better 

performance of academic tasks. 

 

6.0 DISCUSSION 

 

The first objective of the study was to explore the nature of classroom support in the selected 

Colleges of Education institutions. The study discovered that classroom support which takes 

the form of teacher and peer support were academic and social in nature. The support was 

positive because social warmth and academic assistance were provided by both teachers and 

classmate. The foregoing finding corroborates with earlier findings in the literature that also 

reported cordial teacher-lecturer relationship (Coninck, Matthijs & Luyten, 2019; Zumbrunn, 

McKim, Buhs & Hawley, 2014). Colleges of Education students who are under training to 

become professional teachers are expected to have the skill of interacting with classmates in 

order to know how to work in a group situation. Basically, such a group-work phenomenon 

happens in the form of group discussions or a student receiving or giving supports to 

colleague(s). This study made a discovery of peer-support which were purely academic and 

social in nature which aligns with the findings of Pittman and Richmond (2008) who had 

earlier postulated that students who spends much time with peers’ in school experience less 

of academic and social struggles. All in all, the positive relationship among teachers and 

students which yield effective teacher and classmate support is a good social phenomenon in 

the context of education for fruitful teaching and learning encounter (Wintre & Yaffe, 2000). 

The second objective of this study was to examine the impact of classroom support on the 

subjective well-being of students. Subjective well-being which is a positive reaction to one’s 

life or simply put ‘happiness’ has been identified as a phenomenon that is often acquired 

within a group context which has numerous academic benefits such as optimal functioning 

and satisfaction for academic work (Park, 2004). Based on the foregoing significance of the 

issue of subjective well-being in the school context and the fact that the nexus (i.e. classroom 
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support and subjective well-being) has not yet been investigated within the Ghanaian context, 

it became necessary for the examination of classroom support and subjective well-being 

nexus to be done. Findings revealed that the level of support that an individual student 

receives in class is an important predictor of student subjective wellbeing. This means that as 

classroom support improves at least by a unit, the student's wellbeing which is a relevant 

psychological state for better performance also improves. This obviously has an implication 

on preservice teachers’ sense of competence and effectiveness in learning relevant school 

materials. Teacher and peer supports may have distinct contributions to the subjective well-

being of students, however, in all, classroom support as a composite has an impact on 

subjective well-being variable. The findings agree with Siddall et al. (2013) who discovered 

that social support was associated with subjective well-being (i.e., global life satisfaction). 

Again, the finding also confirms that of Liu, Mei, Tian, and Huebner (2016) whose study 

showed that teacher and classmate support variables were unique predictors of students’ 

subjective well-being. Clearly, classroom support which is academic and social in nature has 

a psychological benefit on college students (Stiglbauer, Gnambs, Gamsjäger, & Batinic, 

2013) which on a whole may in turn positively affect academic work at school. 

 

7.0 CONCLUSIONS 

 

Students are more likely to benefit from instruction and have effective training toward their 

intended teaching career as a result of positive teacher and peer support existing in the 

classrooms of the colleges that were studied. The result is worthwhile since the desire of all 

academic institutions are directed toward quality education with the focus of helping the 

nation achieves the Sustainable Development Goal 4. The appropriate psychological well-

being of students plays a relevant role in classroom teaching and learning. It can further be 

concluded that as students enjoy adequate teacher and classmate support in the form of social 

and academic, the students benefit psychologically. This is to say that adequate classroom 

support affects the psychological well-being of the students which consequently may impact 

classroom performance. 

 

8.0 LIMITATIONS 

 

The findings of this study should be interpreted with caution since the study made use of only 

three Colleges of Education institutions within a single region in Ghana (i.e. Central Region). 

Hence the generalizability of the findings to other Colleges of Education institutions in other 

regions in Ghana may be somewhat problematic even though the findings are generally 

useful and make a great contribution to literature. Future researchers are encouraged to 

replicate the study in other regions in Ghana to add up to the current study’s generalizability.   

  

9.0 RECOMMENDATIONS FOR FUTURE PRACTICE AND POLICY 

 

Based on the findings, the study recommends that: 

 

1. College of Education tutors should maintain the attitude of rendering academic 

and social support to students for the purposes of scaffolding students’ 

development. 
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2. In the light of harnessing positive subjective well-being that creates a classroom 

atmosphere that facilitates teaching and learning, workshops activities on 

classroom management should place more emphasis on classroom support since it 

has an impact on the psychological wellbeing of students. 

3. Finally, Colleges of Education guidance and counselling coordinators should as a 

matter of policy organize sensitization programs on peer support to sustain and 

improve the cordial atmosphere for cooperative learning. 

 

REFERENCES 

 

Addai, I., Opoku-Agyeman, C., & Amanfu, S. K. (2015). Marriage and subjective wellbeing 

in Ghana. African Review of Economics and Finance, 7(1), 53-79. 

Amedahe, F. K. (2002). Fundamentals of educational research methods. Mimeograph, UCC, 

Cape Coast. 

Anderman, L. H. (2003). Academic and social perceptions as predictors of change in middle 

school students' sense of school belonging. The Journal of Experimental 

Education, 72(1), 5-22. 

Anderson, J. A., & Mohr, W. K. (2003). A developmental ecological perspective in systems 

of care for children with emotional disturbances and their families. Education and 

Treatment of Children, 26, 52–74. 

Borti, A. (2015). Challenges in African classrooms: A case study of the Ghanaian 

context. Research on Humanities and Social Sciences, 5(4), 28-36. 

Buhs, E. S. (2005). Peer rejection, negative peer treatment, and school adjustment: Self-

concept and classroom engagement as mediating processes. Journal of School 

Psychology, 43(5), 407-424. 

Calys-Tagoe, B. N. I., Hewlett, S. A., Dako-Gyeke, P., Yawson, A. E., Bad-Doo, N. A., 

Seneadza, N. A. H., ... & Biritwum, R. B. (2014). Predictors of subjective well-being 

among older Ghanaians. Ghana Medical Journal, 48(4), 178-184. 

Castellanos, J., & Jones, L. (2003). Latina/o undergraduate experience in American higher 

education. In J. Castellanos & L. Jones (Eds.), The majority in the minority: Expanding 

representation of Latina/o faculty, administrators, and students in higher education 

(pp. 1–14). Sterling: Stylus Publishing. 

Chambel, M.J., & Curral, L. (2005). Stress in academic life: Characteristics as predictors of 

student well-being and performance. Applied Psychology: An International Review, 

54, 135-147. 

De Coninck, D., Matthijs, K., & Luyten, P. (2019). Subjective well-being among first-year 

university students: A two-wave prospective study in Flanders, Belgium. Student 

Success, 10(1), 33-46. 

Diener, E., & Diener, C. (1996). Most people are happy. Psychological Science, 7, 181–185. 

http://www.ijrehc.com/


International Journal of Research in Education Humanities and Commerce  

Volume 02, Issue 02 " March - April 2021" 

 

 

www.ijrehc.com                               Copyright © IJREHC 2021, All right reserved Page 61 
 

Diener, E., & Diener, M. (1995). Cross-cultural correlates of life satisfaction and selfesteem. 

Journal of Personality and Social Psychology, 68, 653–663. 

Duncan-Williams, B. E. A. T. R. I. C. E. (2015). Academic stress, academic performance and 

the psychological well-being of senior high school remedial students in the Greater 

Accra Region of Ghana (Doctoral dissertation, University Of Ghana). 

Dyson, R., & Renk, K. (2006). Freshmen adaptation to university life: Depressive symptoms, 

stress, and coping. Journal of clinical psychology, 62(10), 1231-1244. 

Gini, G., Carli, G., & Pozzoli, T. (2009). Social support, peer victimisation, and somatic 

complaints: A mediational analysis. Journal of Paediatrics and Child Health, 45(6), 

358-363. 

Glozah, F. N., & Pevalin, D. J. (2014). Social support, stress, health, and academic success in 

Ghanaian adolescents: A path analysis. Journal of Adolescence, 37(4), 451-460. 

Krejcie, R. V., & Morgan, D. W. (1970). Determining sample size for research 

activities. Educational and psychological measurement, 30(3), 607-610. 

Lewinsohn, P. M., Redner, J., & Seeley, J. R. (1991). The relationship between life 

satisfaction and psychosocial variables: New perspectives. Subjective well-being: An 

Interdisciplinary Perspective, 21, 141-169. 

Lindsey, M. A., Joe, S., & Nebbitt, V. (2010). Family matters: The role of mental health 

stigma and social support on depressive symptoms and subsequent help seeking among 

African American boys. Journal of Black Psychology, 36(4), 458-482. 

Liu, W., Mei, J., Tian, L., & Huebner, E. S. (2016). Age and gender differences in the 

relation between school-related social support and subjective well-being in school 

among students. Social Indicators Research, 125(3), 1065-1083. 

Longo, Y., Coyne, I., & Joseph, S. (2017). The scales of general well-being 

(SGWB). Personality and Individual Differences, 109, 148-159. 

McCoy, D. C., & Wolf, S. (2018). Changes in classroom quality predict Ghanaian 

preschoolers’ gains in academic and social-emotional skills. Developmental 

psychology, 54(8), 1582. 

Nickerson, C., Diener, E. D., & Schwarz, N. (2011). Positive affect and college 

success. Journal of Happiness Studies, 12(4), 717-746. 

Nunez, A. (2009). Latino students’ transitions to college: a social and intercultural capital 

perspective. Harvard Educational Review, 79(1), 22–48. 

Owusu, A. (2008). Ghana country report on the global school-based health survey 

(GSHS). Center for Disease Control and Prevention (CDC): Atlanta, CA. 

Parker, J. D., Summerfeldt, L. J., Hogan, M. J., & Majeski, S. A. (2004). Emotional 

intelligence and academic success: Examining the transition from high school to 

university. Personality and Individual Differences, 36(1), 163-172. 

http://www.ijrehc.com/


International Journal of Research in Education Humanities and Commerce  

Volume 02, Issue 02 " March - April 2021" 

 

 

www.ijrehc.com                               Copyright © IJREHC 2021, All right reserved Page 62 
 

Pittman, L. D., & Richmond, A. (2008). University belonging, friendship quality, and 

psychological adjustment during the transition to college. The Journal of Experimental 

Education, 76(4), 343-362. 

Pittman, L. D., & Richmond, A. (2008). University belonging, friendship quality, and 

psychological adjustment during the transition to college. The Journal of Experimental 

Education, 76, 343–361. 

Salmela-Aro, K., & Tuominen-Soini, H. (2010). Adolescents’ life satisfaction during the 

transition to post-comprehensive education: Antecedents and consequences. Journal of 

Happiness Studies, 11(6), 683-701. 

Siddall, J., Huebner, E. S., & Jiang, X. (2013). A prospective study of differential sources of 

school-related social support and adolescent global life satisfaction. American Journal 

of Orthopsychiatry, 83(1), 107. 

Stiglbauer, B., Gnambs, T., Gamsjäger, M., & Batinic, B. (2013). The upward spiral of 

adolescents' positive school experiences and happiness: Investigating reciprocal effects 

over time. Journal of school psychology, 51(2), 231-242. 

Strayhorn, T. L. (2012). College students’ sense of belonging: a key to educational success 

for all students. New York: Sage. 

Strayhorn, T. L., & Saddler, T. N. (2009). Gender differences in the influence of faculty–

student mentoring relationships on satisfaction with college among African Americans. 

Journal of African American Studies, 13(4), 476–493. 

Torsheim, T., Wold, B., & Samdal, O. (2000). The teacher and classmate support scale: 

factor structure, test-retest reliability and validity in samples of 13-and 15-year-old 

adolescents. School Psychology International, 21(2), 195-212. 

Walton, G. M., & Cohen, G. L. (2007). A question of belonging: race, social fit, and 

achievement. Journal of Personality and Social Psychology, 92(1), 82–96. 

Wintre, M. G., & Yaffe, M. (2000). First- year students’ adjustment to university life as a 

function of relationship with parents. Journal of Adolescent Research, 15, 9-37. 

Zumbrunn, S., McKim, C., Buhs, E., & Hawley, L. R. (2014). Support, belonging, 

motivation, and engagement in the college classroom: A mixed method 

study. Instructional Science, 42(5), 661-684. 

 

http://www.ijrehc.com/

